The purpose of this study was to examine the relationship between student satisfaction with the Visual Arts Teaching Methodology course and their interest in arts. The participants were recruited from seven faculties of teacher education in Croatia, and the sample consisted of early childhood education students in their third year of study (N = 220). Frequency of visiting art exhibits, participation in afterschool art programs, and interest in art forms were the independent variables, whereas satisfaction with the course was the dependent variable. Students who expressed interest in visual arts and puppetry and performing arts reported higher satisfaction with the course compared to the other students. Students who expressed interest in dance reported lower satisfaction with the course compared to the students who did not report being interested in dance. The frequency of visiting art exhibits and the duration of after-school art education were positively correlated with the students' course satisfaction. It is possible that interests in certain art forms can affect the students' motivation for active participation and learning during the course and consequently determine their satisfaction with the course.
INTRODUCTION
Education is essential for the development of modern society, so continuous quality improvement in organized education is not a novelty, but a necessity for society. In the context of higher education, quality is considered to be a "multidimensional, multilayer, and dynamic concept that is associated with the context of a specific educational model, mission and vision of an institution and its goals, as well as specific standards within a system, institution, program, or discipline" [1] . The quality of initial early teacher education affects the quality of teaching in preschool and early childhood education institutions, and it also determines how teachers perceive the importance and value of lifelong learning in their professional development as educators [2] . "In line with the development of pedagogy, psychology, didactics and educational technology, contemporary art didactics generates specific contemporary teaching methods" [3] .
The Visual Arts Teaching Methodology course, which is taught as a part of the early childhood teacher education program at Croatian universities, is an important aspect of initial teacher education because it establishes a relationship between theoretical learning and practical training so that the students can conduct activities in visual arts education when they become educators. The opportunity to work with children in stages of early education adds to the students' practical experiences and skills, so the integration of theory and practice is essential for developing their professional competences [4] . Learning to teach visual arts effectively is considered important for student teachers because they will be able to facilitate the individual and social development of children using their knowledge and skills once they become early childhood and preschool teachers [5] .
The student satisfaction with the course is an indicator of teaching quality and the preparation of students for professional teaching. The learning process is conducted by the classroom teachers and the mentors, whereas the institutions are responsible for organizing the course, so for the purpose of improving the quality of the course, investigating the satisfaction of students should be an important priority for higher education institutions. According to Thombs, the satisfaction of students with classes and their personal interests, that is their motivation for selecting a specific field of study, are some of the key determinants of their learning engagement and academic success [6] . Bezinović, PokrajacBulian, Smojver-Ažić, and Živčić-Bećirević suggest that the satisfaction of students with class quality should be interpreted with regard to their interests and motivations for enrolling in a particular field of study [7] . Therefore, in the context of the Visual Arts Teaching Methodology course, it is important to consider the students' interests and learning motivations in addition to their self-reported satisfaction with the course. In order to explain the motivation and its roles in experiences and behaviors, Rheinberg considers it necessary to observe motivation in the context of components and processes that can affect it [8] .
Student motivation is inseparable from the social context -a person's environment [9] . Different environments can either support learning or harm a person's motivation to participate in learning and grow. A social context that supports and nurtures the needs of people facilitate improvement and personal growth, whereas environments characterized with neglect and frustration have the opposite effect. Understanding the principles of motivating students is useful for teachers, who need to develop and maintain a supportive environment in the classroom so that they can acknowledge and develop the needs and interests of their students [10] .
The importance of interest in education has been emphasized by many psychologists since the beginning of the 20 th century, but interest was established as an explanatory construct in the field of education only during the 1990s, when various studies confirmed the positive relationship between personal and situational interest and academic achievement [11] . The concept of interest is described in several theories, but all of them differentiate between individual and situational interest and define interest as a "phenomenon that emerges from an individual's interaction with his or her environment" [12] .
Individual or personal interest can be conceived as a disposition or as actualized personal interest. Individual interest as a disposition is considered to be a permanent trait, and it refers to a non-specific type motivation for taking action, whereas actualized personal interest manifests only during certain mental states (e.g., increased focus) and is accompanied by sensations such as satisfaction [12] . Those types of personal interest are long-term and associated with content and activities that a person finds interesting and enjoyable, whereas acquired personal interest is associated with desired outcomes of cognitive and emotional development in academic and other social contexts [13] .
Situational interest is subject to environmental influences; it is a product of conditions and objects that interest people and motivate them for action. In educational contexts, situational interest is also referred to as short-term interest because teachers need to encourage students for active learning and class participation, but they need to maintain an elevated level of motivation only for the duration of one lecture at a time [14] . Situational interest can be stimulated using appropriate teaching methods and organizing the learning environment. For example, it was found that teachers can activate situational interest to motivate engagement and learning in class when they provide students with assignments at appropriate difficulty levels relative to the students' current abilities and timely constructive feedback [13] . The best learning environment for stimulating situational interest was found to be a classroom that provides students with the conditions and opportunities to engage in practical activities [14] .
In the field of education, researchers who study the role of interest in academic achievements tend to use one of the following assumptions: (1) interest is a disposition, (2) interest is a product of the learning environment, (3) interest is a combination of actualized personal interest and situational interest [12] . Schiefele's hypothetical model considers that interest and general motivation for learning are subject to the influences of intrinsic and extrinsic factors, whereas any successful learning process is characterized by cognitive and emotional components, which are determined by a person's level of interest [15] . Although Schiefele defines causal relationships in that model and explains that interest affects cognitive factors (e.g., focus) and emotional factors (e.g., satisfaction) that predict learning outcomes and academic achievement [15] , the relationship between interest and cognitive or emotional states is not straightforward and one-directional [16] .
Even though personal interest can affect emotional and cognitive states, the students' interests and cognitive capacity can also be affected by emotional factors. Ainley, Hidi, and Berndorff demonstrated how content that elicits strong emotional reactions from students can increase their interest, persistence, and learning outcomes, so emotional states in learning can also be the determinant of interest [16] . Pekrun, Goetz, Titz, and Perry also noted that positive emotional states such as satisfaction increase student interest and motivation for learning, whereas negative emotional states such as anxiety or boredom reduce their interest for learning [17] . Satisfaction is a positive direct predictor of learning outcomes and academic success, but it also indirectly affects learning outcomes by moderating the relationship between self-regulated learning and academic achievement [18] .
Purpose and Research Problems
The purpose of this study was to determine whether student satisfaction with the Visual Arts Teaching Methodology course was associated with their interest in specific art forms. The following research problems were addressed:
1 Investigate the satisfaction of students with the course based on their personal interests in specific art forms.
2 Investigate the relationship between the frequency of visiting art exhibitions and student satisfaction with the course.
3 Investigate the relationship between the duration of the students' prior after-school art education and their satisfaction with the course.
METHODOLOGY

Participants and Instrumentation
A total of 220 students participated in the study, and their characteristics are shown in Table 1 . The majority of the participants were females (99.1%) at 21 (54.5%) and 22 (26.4%) years of age. The instrument used for data collection in this study is a modified version of the National Student Survey 2014 Questionnaire [19] . In order to address the research problem, the following variables from the questionnaire were used in this study: student characteristics (age and sex) and variables related to interest in the arts (frequency of visits to art exhibitions, attendance of after-school art education, duration of after-school art education in years, and interest in different art forms). The survey questions for measuring those variables were designed as open-ended questions, either/or questions, and multiple choice questions.
A 5-point Likert scale was used to assess student satisfaction with the course (1 = completely disagree; 5 = completely agree). The responses for those statements were not labeled with the corresponding numbers.
RESULTS
Before selecting the statistical tests for analyzing the data, a normality test was conducted to assess the distribution of the dependent variables. It was found that the distributions of all dependent variables significantly deviate from the normal distribution, so it was decided that non-parametric tests would be used to analyze the data.
In addition to the aforementioned variables, the same analyses were conducted for the composite variables. Because the questionnaire contained a total of 40 statements, which were distributed among six categories (factors), the composite variables were created by calculating the mean value of each category for each participant, and they were used as dependent variables in the analysis. For the composite variables, the descriptive statistics, coefficient of reliability, and results of the normality tests are presented in Table 2 . According to the data presented in Table 2 , it is possible to notice that two variables have a high coefficient of reliability (teacher performance and assessment and grading); one variable has a good coefficient of reliability (course organization); two variables have questionable, but acceptable reliability coefficients (student teaching experiences and availability of learning materials and resources). All composite variables have an acceptable coefficient of reliability (above 0.6), so all of those variables were used in further analyses.
All composite variables with the exception of availability of learning materials and resources showed significant deviations from normality, so non-parametric were used to conduct analyses involving those variables as well.
Differences in Student Satisfaction by Interest in Art Forms
The participants were asked to state which of the following art forms they are interested in: visual arts, music, puppetry and performing arts, new media, and dance. The Mann Whitney U test was used to determine if there are significant differences in the expressed level of student satisfaction between students who are interested in a particular art form and students who are not interested in that art form. The results of the analyses are presented in Tables 3-4c .
The results of the analyses of composite variables are shown in Table 3 , and significant differences in student satisfaction were observed based on student interest for. A previous assessment of student satisfaction with this course found that the students are satisfied with all six composite variables shown in Tables 2-3 [20] . However, statistically significant differences in reported student satisfaction levels were observed in this study, as can be seen in Table 3 . Different levels of satisfaction are dependent on the students' personal interests in visual arts, puppetry and performing arts, and dance. Students who are interested in visual arts are more likely to rate their satisfaction with teacher performance, assessment and grading, teaching experiences, and development of their teaching competences higher compared to students who are not interested in visual arts. Students who are interested in puppetry and performing arts expressed higher levels of satisfaction with teacher performance and development of their competences compared to students who are not interested in those art forms. Finally, students who are interested in dance were more likely to rate their satisfaction with teacher performance and development of teaching competences lower compared to those students who are not interested in dance. The results reported in Table 4a indicate that interest in visual arts is associated with higher satisfaction with individual variables that measure student satisfaction with the course. Those results were expected because the Visual Arts Teaching Methodology course requires students to conduct practical methodology exercises in kindergartens with children, so they also require a certain level of sensibility for visual arts, elements, and techniques. In other words, those students with an individual interested in visual arts are more likely to have positive emotional experiences when working with children in early and preschool education, and they will also be able to introduce creative approaches and original ideas in practical methodology exercises. NOTES: Z -Result of the Mann Whitney U test for independent samples, p -error probability, * -statistically significant at p < 0.05. ** -statistically significant at p < 0.01
The results in Table 4b indicate that students who are interested in puppetry and performing arts are also more satisfied with various measured aspects of course quality. The number of individual dependent variables that were significantly different between the two groups was lower compared to the number of differences in student satisfaction observed based on their interest in visual arts. However, it is evident that individual interest in puppetry and performing arts, which integrates elements of performing, visual arts, music, dance, and literature into an interdisciplinary art form, is associated with student satisfaction because the activities represented in that art form are also prevalent in art-based activities used in kindergarten education. The results in Table 4c indicate that several statistically significant differences in student satisfaction levels were also noted based on the students' interest in dance. Students who are not interested in dance are significantly more likely to provide a higher assessment of their satisfaction with the course compared to students who are not interested in dance. Those findings can be explained by the lack of relationship between the contents of a course based on visual arts and artistic elements used in dance, as well as the different effects of dance and visual arts on development. Dance develops confidence, persistence, social tolerance, and the appreciation of individual and social development, but the effects of dance on originality, fluency, flexibility, and creativity are only indirect [21] . NOTES: Z -Result of the Mann Whitney U test for independent samples, p -error probability, * -statistically significant at p < 0.05, ** -statistically significant at p < 0.01
The Relationship between Student Satisfaction and Frequency of Visiting Art Exhibitions
Spearman's correlation coefficients were calculated to examine the relationship between student satisfaction and the frequency of visits to art exhibitions. Based on the correlation coefficients presented in Table 5 , it is possible to notice that the frequency of visits to art exhibitions is significantly associated with teacher performance and development of students' teaching competences. The test was repeated for individual variables grouped into those two categories, and it was found that the frequency of visits to art exhibitions was in a significant and positive correlation with student satisfaction related to the following variables: Acquisition of applicable knowledge from lectures (r = 0.16, p < 0.05), Course contents are interesting (r = 0.17, p < 0.01), The teacher encourages activity and critical thinking during class (r = 0.18, p < 0.01), The material conditions are adequate for all course-related activities (r = 0.16, p < 0.05), and Field experiences in museums and galleries are important parts of the course for our professional training (r = 0.16, p < 0.05). Because all correlation coefficient show a positive trend, a higher frequency of visits to art exhibitions is also associated with a higher level of student satisfaction with the aforementioned variables. Although the aforementioned correlations are statistically significant, it is important to note that the coefficients indicate only a weak correlation between the variables.
Based on those results, it is possible to conclude that the individual interest of students that motivates them to visit art exhibitions, even if it is not a mandatory course requirement, is positively associated with their perceptions of teacher performance. Teacher performance is characterized by the quality of the relationships the teachers establish with their students, and those relationships should be based on collaboration, communication, encouragement, support, and the appreciation of the students' critical thinking abilities and ideas. Those types of student-teacher relationships can stimulate the students' interest for the topic covered in the course [12] , and the topic in this case is arts. Teachers should motivate the student to actively participate in learning by selecting appropriate teaching methods and creating a positive learning environment, so it is also possible to observe these findings in the context of situational interest. A positive learning environment enhances the students' situational interest, which reflects in their willingness to participate in practical activities [14] . Therefore, situational interest is a feasible explanation of the findings reported in this study because the students who visited more art exhibitions also reported higher satisfaction with the aforementioned variables.
The Relationship between Student Satisfaction and Duration of AfterSchool Art Education Attendance
Spearman's correlation coefficients were calculated to examine the relationship between student satisfaction and the duration of their after-school art education. The results of the correlation test for composite variables are shown in Table 6 , and it is possible to notice that only the teacher performance variable was significantly associated with the duration of the students' art education. The following individual variables were also found to be significantly correlated with the duration of the students' art education: Because all correlation coefficient show a positive trend, a longer duration of after-school art education attendance is also associated with a higher level of student satisfaction with the aforementioned variables. Although the aforementioned correlations are statistically significant, it is important to note that the coefficients indicate only a weak correlation between the variables.
The positive trend of the correlation between the duration of after-school art education and course satisfaction suggests that the assessment of teachers' performance increases as the duration of participation in the arts increases. That trend could be explained by the effects of art education. It is possible that students who had received art education outside of compulsory education are more open and sensible to expressing themselves through visual arts activities when working with children in kindergarten. Those students already have competences in the arts, so they are also probably able to comprehend and implement the course contents faster than their colleagues. Therefore, it is possible to conclude that the students' interest in the arts, which they show by visiting art exhibitions and attending art education programs, is associated with a higher level of satisfaction with the course. In order to improve the quality of teaching in the Visual Arts Teaching Methodology course, the teachers can develop the students' situational interests by encouraging them to express themselves through art. Because all correlations between the duration of after-school art education and student satisfaction with the course were positive, the results suggest that the students' satisfaction with the course increases with the duration of their art education.
CONCLUSIONS
The purpose of this study was to investigate the relationship between student satisfaction with the Visual Arts Teaching Methodology course, which is taught at Croatian faculties of teacher education, and their interests in different art forms. It was found that the students' interest in the arts, which was measured as the frequency of visits to art exhibitions and participation in after-school art education, is in a positive association with the students' course satisfaction. The highest levels of satisfaction with the course were expressed by the students who expressed interest in visual arts and students who expressed interest in puppetry and performing arts. Those results are expected because both art forms incorporate visual elements, so they are related to the course contents. In addition to the personal interest of the students, teachers can also stimulate their situational interest using appropriate methods to develop a positive learning environment and motivate students to actively participate in the learning process. Therefore, it is possible to conclude that interest in the arts has a positive effect on the students' interest and motivations for participating in the learning process during the course, which also reflects in their self-reported satisfaction with the quality of the course.
